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Policy Statement: Learning & Teaching    
Introduction
The Governing Body (GB) of Ruskin High School recognise that there is a difference between learning and teaching and are firmly committed to improving the quality of both. As a school, we acknowledge that good practice in teaching and learning evolves over time and we will ensure that the Senior Leadership Team (SLT) recognise this in our self evaluation and school improvement processes.

Policy Aims

The Governing Body of Ruskin High School is committed to ensuring that, in strategically planning our curriculum, the Headteacher and other members of the SLT will;

· use the outcomes of rigorous self evaluation to inform decision-making with regard to curriculum design, change and innovation

· provide a broad, balanced entitlement curriculum that takes account of statutory requirements, non-statutory guidance and the needs of our school and wider communities
· differentiate the curriculum for individual students through imaginative and creative use of personalisation, learning pathways, grouping, timings and accreditation
· take a ‘lifelong learning’ approach to all teaching and learning activities 

· make effective and efficient use of new technologies

· prioritise resources to enable successful delivery of the curriculum
· look for opportunities to enhance spiritual, moral, social and cultural awareness which encompass a range of other equality opportunities.

The Headteacher and SLT of Ruskin High School are committed to ensuring that staff employed to deliver our curriculum will;
· use a variety of teaching styles, over time, in order to fully engage all types of learners
· choose and use teaching styles that are most appropriate to specific learning activities and most likely to lead to successful learning
· choose and use teaching styles that take account of the prior experiences, and potential, of individual students

· regularly mark and assess students work to ensure progress is maximised in line with school policy
· meet the needs of individual learners in any teaching group by effectively differentiating learning activities 
· encourage independent learning through specific learning activities
· prioritise the use of professional development opportunities (formal and informal) to enable all staff to increase their knowledge and understanding of how students’ learn and to improve their ability to plan highly effective learning opportunities
· be qualified, trained and present to deliver the required learning activities to their assigned teaching groups
· consistently apply all school agreed policies and strategies that have been designed to establish a good climate for learning; especially behaviour for learning (B4L), assessment for learning (A4L) and common lesson planning (CLP).
At Ruskin, our aim is to develop our students so that they are:
· As successful as they can be

· Independent and confident
· Self motivated with a desire to succeed
· Resilient and resourceful

· Creative and imaginative
· Able to use their initiative

· Good communicators
· Prepared to take risks

· Able to see failure as an aspect of learning

· Responsible for their own progress

· Able to have high aspirations

· Conscientious and forward thinking young citizens

Policy Detail

In order to achieve these overarching aims the SLT and staff of Ruskin High School will;
· agree a school methodology for learning that draws upon existing good practice in our own school and our feeder primaries, builds on effective and innovative ideas from elsewhere and pays heed to current national and local strategies 

· provide embedded curriculum time to ensure that students ‘learn to learn’, improve their key skills and are provided with other holistic learning opportunities

· ensure that there is a thorough knowledge and understanding, across the school, of the different types of learning styles exhibited by students
· put in place rigorous systems for the monitoring and self-evaluation of learning activities (including lessons) and ensure that outcomes are used to inform improvement plans
· ensure that the school stores appropriate and current data for all students and that this is communicated appropriately
· ensure that resources available for CPD, primarily time and funding, are targeted towards activities that will lead directly to improvement in learning (e.g. classroom-based action research, embedding activities, case studies, etc.)
· plan and implement an overall curriculum design that that motivates our students and supports their learning ensure that major whole school objectives are related directly to students’ learning and that these, in turn, are linked to appraisal objectives of all staff. 
This policy statement is inherently linked to a number of other school policies and procedures notably;
1. It will inform self evaluation, curriculum review and improvement planning policy
2. It will inform the Assessment, Recording and Reporting Policy
3. Equal opportunities

4. It will be referred to in implementing the Appraisal Policy
5. The Special Educational Needs (inc. Gifted and Talented) Policy will refer to it.
6. The Pay Policy will take it into account
7. Resource Management will take it into account
8. The Target Setting and Progress Tracking Policy will be essential to its operation.

 9. School marking policy
 10. Homework policy
 11. Student presentation policy
Policy Implementation

To implement this policy statement consistently, and to the best advantage of our students, a range of practical learning strategies will need to be embedded within our operational practice. Key examples of these are; 
· Behaviour for learning (B4L) model and procedures (inc. rewards, celebrations, sanctions, tutor system and student voice)

· A range of whole school learning tools (e.g. A4L ideas, traffic lights, pause-for-learning, 3 before me)
· Use of key, high profile learning resources (e.g. student planner, ICT)
· Clear learning expectations and code of conduct for students
· Sharing of good practice through collaborative working, shared observations and INSET opportunities.

We believe learning will most effectively take place when:

· the environment is secure, stable and stimulating 

· students’ self-esteem is high

· Clear, differentiated learning outcomes are explained

· students understand the purpose of the learning and see relevance to their own experience

· students understand the ways in which learning takes place

· the learning builds on prior knowledge and understanding

· success criteria are explicit and models are provided

· the learning is active and collaborative

· student questioning, reflection, and discussion are encouraged

· independent learning and thinking is facilitated and encouraged

· there are opportunities for creativity and utilising different learning styles 

· students can self assess, know what they need to do to improve, and are able to set appropriate targets 

· students have opportunities to transfer skills, knowledge and understanding to other contexts

· effective educational visits support and enhance learning

· staff establish positive working relationships with students
· Staff and Students have high expectations for behaviour and attainment

· Regular and effective monitoring and feedback of progress takes place 

· Students have responsibility for their own learning 

· Students are able to express their views on learning 
To develop learning and teaching across the school department reviews and learning walks will take place.  The objective of department reviews is to obtain a current view of the learning and teaching across the whole department and, consequently, for development points to be evaluated from previous reviews or from any possible areas of development following external examination results analysis.  The objective of learning walks is to obtain a snap-shot of a specific focus across the school at a point in time and will help to form the basis for staff and school development in conjunction with department reviews and whole school performance. – see Appendix 2 and 3.
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Appendix 1 
Lesson Expectations: Conduct of Staff and Students

At Ruskin High School we need every lesson to be a successful learning experience. As a school we have to accept that both students and teachers have parts to play.

Ruskin High School teachers will need to ensure that all of the lessons they teach:
· fulfil curriculum, subject and school requirements

· are planned, prepared and presented in a clear and well-structured way

· are as interesting and motivating as possible for all students

· actively involve our students in their own learning

· support students in making progress

· take account of prior learning

Ruskin High School students will be required to ensure that during all of the lessons they:
· are properly prepared and organised

· are attentive and co-operative

· make sure they know and understand what they are meant to learn

· respect the teacher’s planning and preparation and try hard to help the teacher to help them to learn
· play a full and active part in their own learning using their own initiative
· act on next steps as appropriate

Lesson Expectations: Learning Outcomes
What is ‘a lesson’?

Any period of time used to deliver a learning activity. Normally the unit of time allotted in the timetable for a teacher to deliver their subject. At times, and especially when normal timetables are suspended or not followed, this may vary. Whatever we define a lesson as, there should always be explicitly defined and differentiated learning outcomes which are clearly shared and understood by students. Ruskin High School teachers should use the learning outcomes as a baseline for self-evaluating the success of the lesson.
What are ‘learning outcomes’? (LOs)

Simple, yet clear, statements of what the teacher expects the students to learn by the end of the lesson. Lesson planning should be constructed around these and they should be predominantly based on the core areas of knowledge, skills and understanding (KSU). LOs should also indicate whether the expectation of the student is to acquire, develop or maintain. (NB: Acquisition is applicable to new KSU, development and maintenance apply to KSU that the student already has). The written LO should be clear and unambiguous to students. It should be used and referenced during the lesson, by both teacher and student, as a learning ‘benchmark’. 

Examples of how to start an LO;

‘To know that……’ 



= acquisition of knowledge

‘To understand that……’


= acquisition of understanding

‘To be able to......’



= acquisition of skill(s)

‘To increase knowledge of……’ 

= development of knowledge

‘To deepen understanding of……’

= development of understanding

‘To improve ability to......’


= development of skill(s)

‘To revise knowledge of……’ 


= maintenance of knowledge

‘To reinforce understand of……’

= maintenance of understanding

‘To practice ability to......’


= maintenance of skill(s)

	
	
	
	
	
	
	


Learning Tools, Resources and Ideas

It will be, of course, extremely useful to build up a bank of these over time and they should be the focus of professional dialogue in teaching and learning communities, meetings and other occasions in the pursuit of sharing good practice.  
Homework (see Policy)
The whole point of homework is to support learning. It should never simply be (or be perceived to be) an occupying activity. Any previous homework must be assessed in order to inform future planning; this can be done by the teacher or students.  New homework tasks should arise directly from a need to develop or maintain prior learning and should never be set as acquiring activities in themselves. Information gathering or research tasks are valid and useful as homework tasks, but emphasis must be firmly placed on the skills used and not wholly on the product or outcome. At the introduction stage of a lesson, there is no need to spend much time on issues arising out of previously assessed homework. If homework tasks are poorly completed by significant numbers of students, this should be incorporated into the planning of subsequent lessons. If the issues are with individual students, or identifiable sub-groups, this usually means greater differentiation is required in learning activities.
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Appendix 2 -  DEPARTMENT REVIEWS

These are formal in nature. Subjects are reviewed at least once annually.
During these reviews, SLT and CLs may jointly observe. Wherever possible, the CL is involved with some observations for CPD and quality assurance purposes.
The reviews are planned in advance. CLs and their teams will be given notice of the weeks selected for reviews. The intention is to undertake a full analysis of the department. 

A report is produced following the review, once all of the information is available. The CL will share relevant parts of the report with the team. The CL will then amend department documents such as the Improvement Plan and the SEF accordingly.
During the review, the main activities will normally include:
Informal lesson drop ins of between 10 to 30 minutes: Generally, these will be observed by the Headteacher or one member of SLT and, on occasion,  the CL. There is no expectation that a full, written lesson plan is provided. However, normal planning should be available in the staff planner.   Feedback will be included in the department review.  As learning drop ins are informal, no individual feedback will be given.
· Book looks: As part of the review, books will be reviewed. This gives a picture of progress over time and also enables SLT and CLs to review how well the school marking policy is adhered to, and what the impact is.  Books will be called separately, and also books will be viewed during the lesson drop ins.
· Student discussions: These will take place during observations and drop ins, and may also take place at additional times during the review period. A questionnaire may be used, which is available to CLs. In addition, informal questioning will be a part of the process.

· Student planners: These will be reviewed during the process. This is to check homework is being given and written down. It is also to facilitate a wider look at student planners and attitudes to learning.
· Staff planners: These will be viewed during the process. This will enable SLT and CLs to review planning, the recording of marking and assessments, the data led seating plan, homework and so on. Planners will normally be reviewed during the lesson observations, but on occasions may be asked for separately.

The department review process is part of an annual cycle of monitoring which the Headteacher undertakes. The Governing Body will ask for regular soundings in terms of findings.
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Appendix 3 – GENERAL LEARNING WALKS

These are informal, and involve SLT and/or CLs dropping into lesson for around 5 to 10 minutes at a time. On occasions, the Headteacher may invite Governors or other external agencies such as the Local Authority to participate in learning walks, too.  
Learning walks will usually be unplanned. For example, the Headteacher, SLT or CL may choose to undertake a learning walk as part of a general walk around the school site.  Certainly, learning walks will inform CL department monitoring documents.
The purpose of any learning walk is to gauge what is going on in the classroom, so that regular soundings are taken.
If areas of concern  are picked up on a learning walk, then the relevant CL or YAM would be informed and, if necessary, individual staff would receive feedback. This is in the spirit of open and honest dialogue to enable all staff to improve what they do, and to enable all managers to improve processes. For example, if a learning walk flagged up homework across a particular year group as a concern, then the relevant YAM would be informed so that the policy could be reviewed.
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Appendix 4 – INDIVIDUAL LESSON OBSERVATIONS

As part of the appraisal policy, mentors should observe a full lesson at least once per academic year.
In addition, the Headteacher and NQT mentor will observe NQTs termly in accordance with the NQT guidelines.

Furthermore, the Headteacher may choose to carry out a formal observations of any member of staff.  In such situations, 5 working days notice will be given.
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